                                                    Chapter II
                 Teaching Culture in the Classroom for Junior High School Students        
2.1. Types of culture taught in the classroom
           According to the American Council on the Teaching of Foreign Languages ( ACTFL ), 

teaching culture is one of the 5C’s (Communication, Cultures, Connections, Comparisons, Communities).

                                                                                                Figure No 3

                       Source:http://flteaching.wikispaces.com/Culture?f=print
These the 5Cs a teacher needs to impress upon the students. It means that we should encourage our students to understand what members of other cultures do. Moreover, we must know that culture should be starting point for all classroom education. The teacher must develop knowledge about culture the country which  language is taught. In order to allow students to come in contact with cultural elements, he should use appropriate techniques.

           Brooks has identified five meanings of culture that can be introduced in the classroom. There are growth, refinement, fine arts, patterns of living, total way of life.

However, he puts the main emphasis on the patterns of living, which in his opinion  should be the most important. He considers that ‘patterns of living refer to the individual role in the unending kaleidoscope of life situations of every kind  rules and models’

 Therefore, he specifies formal and deep culture. First of them includes humanistic manifestations and contributions of a foreign culture such as art, music, literature, architecture, technology, policy. Deep culture focuses  on the behavioral patterns or lifestyles of the people: when and what they eat, how they live, the attitudes they express towards friends and members of their families , which expressions they use to show approval or disapproval.

            Another option teaching culture in the classroom is connected with a Culture Circle which may be thought as representative of the British culture.

                                                                                                                 Figure No 4
                                               A Culture Circle
Source: Kołodziejska E. “Pluriculturality .How to Help our Students Become Pluricultural?”;      
             The Teacher, No 4(18), (2004:25)  
There is an evidence that we should provide our students  with a list of facts of history, geography, and a list of lexical items to provide them with a view of what life is really like in the target culture.
2.2. How culture should be taught? 
           Each teacher should remember that the existing relation between language and culture makes it necessary to include culture in language teaching. 

‘Language study seems senseless if students know nothing about the people who speak it or the country in which it is spoken.’
                                                                                            Thus, to teach a foreign language we must teach a foreign culture. It means that language learning should be more than just the combination of syntax and lexicon. To teach a foreign culture the teacher must introduce students to a new meaning system and system associated symbols. Moreover, teaching culture provides students with an opportunity to acquire cross – cultural communication competence and allows them to reflect upon their own culture and cultural knowledge. On the other  hand, not only cultural knowledge is important but also objectives of teaching culture play a vital role during lessons  foreign language.

         Stempelski & Tomalin affirmed that teachers should  teach culture in  a such way to  remember about  the main aim of teaching it: to make students aware of existing cultural differences, and to develop their curiosity towards the target culture. 
To avoid making inappropriate situations about native speakers, students should be able to experience the target culture as well. We must know that it is very important while planning English lessons. Therefore, teachers themselves need to develop skills that enable students to deal with cultural elements in different situations in the future.

          According to Latorre, when we teach foreign language, we should focus a little more on similarities, instead of the differences, between cultures. He believes that differences between the cultures do not represent the target culture, create false expectations in the learners and contribute to students misunderstanding other cultures.

          From Lee’s point of view, internet resources, newspapers and magazines have a great importance in teaching culture.  They provide students with authentic and current information that can help them understand the target culture. Moreover, the use of materials based on internet technologies offers many innovative ways of  making students aware of current cultural phenomena.

 When we teach language through target culture we need to teach:

· about a foreign culture, so called ‘the background’ which means mainly facts (historical, geographical, social etc.)

· about socio-linguistic and socio-cultural behaviours, which bring students closer to ‘seeing’, ‘feeling’ and ‘understanding’ the particular foreign culture.

            Teaching language through culture in high schools is not an easy thing but it is very interesting for students if teachers do it well. It is impossible and unnecessary to learn culture systematically for students. Culture is complex because covers almost everything in lifetime and why there is a difficulty in teaching it. Selective learning those cultural factors that have great influence on communication, and that are closely related to the language is a good way.

There are some principles which teachers should obey during teaching culture if they want to develop students’ cultural awareness. These principles should be:

· interrelated ( with the content of the text )
· appropriate ( subjected to language teaching )
· practical ( must try to be ‘useful’ for students )
· scientific ( must be taught correctly, completely and objectively )
· flexible ( according to the change of the world )  
                                                                                                                                                            2.3.  Methods of presenting culture to adolescents
          Junior High School serves as a ‘bridge’ between elementary school and high school.

At Junior High School the education is intended for adolescents of at least 12 years of age.

           Adolescence – is the period of psychological and social transition between childhood and adulthood.   (… ) Adolescence is the transitional stage of human development in which a juvenile matures into an adult. This transition involves biological, social, and psychological changes, though the biological ones are the easiest to measure objectively.
                                                                                                   
There are some general statements about adolescent learners:

· very good memory

· communicate easily
· learn more rapidly
· seem to combine good features of children and adults
Teenagers are between childhood and adulthood, and therefore a very special set of considerations applies to teaching them:

1) Complex problems can be solved with logical thinking.

2) Varieties of sensory input are still important, but increasingly capacities for abstraction lesson the essential nature of appealing to all five senses.

3) All aspects connected with ego, self-image and self-esteem are extremely important. Teenagers are very sensitive to how others perceive their physical and emotional changes.

A crucial fact in teaching teenagers is to keep their self-esteem high by:

           -  Avoiding embarrassment of students                                   
           -  Affirming each person’s talents and strengths 

           -  Allowing mistakes and other errors to be accepted

           -  De-emphasizing competition between classmates.
We must know that there are diverse methods of presenting culture in the classroom.

                                                                                                 Figure No 5
                          Source: http://flteaching.wikispaces.com/Culture?f=print 

Lozanow said: ’Any given method is only as effective as its implementation.’
  

Thus, the task of teachers is using various methods to improve students’ sensitivity to culture, cultivate cultural awareness and, first of all, teach culture.
 There are three main methods teaching foreign language through culture. They are:

· The Grammar Translation Method 
· The Audiolingual Method  
· The Communicative Approach.
         The Grammar Translation Method (GTM) is a method which the main goal is to learn how to understand foreign language literature. The focus is not on oral production but rather on perfect written translation and reading comprehension. It was the oldest and most common learning method used until the 1960s. The exposure students had to culture was very limited being that their main tool for learning it was through reading books .

Proponents of this method believe that learning a foreign language is achieved though the constant and fast translation of sentences from the target language into the learner’s first language and vice versa. Correct translations of written texts require knowledge of a vast amount of vocabulary, and knowledge of rules of grammar which allow learners to analyse and understand the construction of target language sentences, thus preventing their misinterpretation. ‘Word by word’ translations were popular because by them students could demonstrate that they understood the grammatical construction underlying a specific sentences. Therefore, it is typical of this approach to place emphasis on the ‘rote memory learning’ of long lists of bilingual ‘vocabulary equations’ and on the learning of explicit rules of grammar. In the eyes of proponents of  GTM vocabulary learning required diligence and the analysis of the grammatical construction of sentences required intelligence. In this method errors were to not be tolerated.

Even if learning  a language by GTM trained the mind in logical thought this method has many disadvantages. It gives pupils the wrong idea of what language is and of the relationship between languages.

                Another main method in teaching is The Audiolingual Method (ALM).
This method, which was very popular in 1960s, focuses on grammatically correct speech. The teacher is the main stimulus (facilitator) of  language production. ALM was a breakthrough from the traditional GTM: speaking finally became more important than only reading and translating. The main exposure students had to the culture of the target language was through controlled interaction with native speakers in the classroom.

ALM  has a strong theoretical base in linguistics and psychology .It was developed by a group of linguists at the University of Michigan in the late 1950s.The theory of language learning behind the Audiolingual Method was that students should hear a language before speaking it, and only then begin reading and writing in it.

It was developed as a reaction to the grammar translation method of teaching foreign languages. The Audiolingual Method set out to achieve quick communicative competence through innovative methods.

ALM is based on the theory that language learning is a question of habit formation. That has its origins in Skinner’s principles of behaviour theory. Since learning is thought to be a question of habit formation, errors are considered to be bad and should be avoided.

That is best for beginners. All instructions in the class are given in English. A dialogue is presented for memorization. The teacher asks the class to repeat each line of the dialogue starting with the end of the sentence. The class repeats just two words. A series of pattern practice drills then follows the introduction of the dialogue. One of the key principles of the ALM is that the language teacher should provide students with a native-speaker-like model. By listening, students are expected to be able to mimic the model. Then, students are drilled in pronunciation of words. When it comes to grammar, it is said that it is not taught directly by rule memorization, but by examples. The method presumes that second language learning is very much like first language learning.

A teacher, using this method, tries to create lots of abilities in his students. As it was said, this method is  best for beginner learners.
The aim of this method is to learn four skills: listening, speaking, reading, writing. The method is based on repeating and revising new material. The skills will be learnt just like students’ mother language is being acquired. The Audiolingual Method says also that there are no comparisons to our students’ native language. It is important here to learn phrases, sentences and words by memorizing them.

               Another method of teaching culture is The Communicative Approach.

Language and culture are more naturally integrated in this approach. Culture instruction is connected to grammar instruction. Its main goal is to teach students how to use the target language when they  communicate  in a cultural context.

The Communicative Approach ‘emphasizes interaction as both the means and the ultimate goal of learning a language.’

This method focuses on language as a medium of communication. Recognizes that all communication has a social purpose-learner has something to say or find out.

Its origins are many. The Communicative Approach could be said to be the product of educators and linguists who had grown dissatisfied with the audiolingual and grammar translation methods of foreign language instruction. They felt that students were not learning enough realistic, whole language. They did not know how to communicate using appropriate social language, gestures, or expressions. They were at a loss to communicate in the culture of the language studied. Interest in and development of communicative-style teaching mushroomed in the 1970s; authentic language use and classroom exchanges where students engaged in real communication with one other became quite popular.

Therefore, it is worth considering that this approach makes use of real-life situations that necessitate communication. It means that the teacher sets up a situation which students are likely to encounter in real life. This method can leave students in suspense as to the outcome of a class exercise, which will very according to their reactions and responses. The real-life situations change from day to day. Students’ motivation to learn comes from their desire to communicate in meaningful ways about meaningful topics.

Using The Communicative Approach teachers will find themselves talking less and listening more – becoming active facilitators of their students’ learning.

In this method it is very important that the teacher sets up the exercise, but because the students’ performance is the goal, he must step back and observe, sometimes acting as referee or monitor. A classroom during a communicative activity is far from quiet, however.

The students do most of the speaking, and frequently the scene of the classroom is active, with students leaving their sets to complete a task.

Generally speaking, we must remember that there are special features of communicative activities:

· a desire to communicate

· a communicative purpose

· content not form

· variety of language

· no teacher intervention

· no materials control
          There were presented only three main methods teaching foreign language through culture. What method to choose it is a task of teacher. The teacher can also use own unconventional methods to achieve an intended goal. Teaching young people, teenagers, is  

a very hard thing to do correctly. Each teacher must be aware that every student has to be treated individually. For teenagers, a teacher is not as important as he was when they were youngsters. The most important aspect to them is teacher’s competence and knowledge.

                                                                                                                                                                             The teacher should remember that ‘The superior teacher has regularly gotten superior results regardless of the method.’
  
The choice of appropriate method of work with students is the best way to teacher’s success.
2. 4. Strategies, techniques, and tools for teaching culture in the classroom 
           Teaching Junior High School pupils a teacher must be aware that he should  choose appropriate strategies, and use diverse techniques and tools introducing cultural elements during lessons.

           The most basic issue in cross-cultural education is the degree to which the study of language and culture are integrated. There are some suggestions for achieving this type of integration:

 - cultural lessons and activities need to be planned as carefully as language activities

             and integrated into lesson plans
          -  present cultural topics in conjunction with related thematic units and closely related                 

             grammatical content whenever possible

-  use a variety of techniques for teaching culture that involve speaking, listening,  

   reading, and writing skills; do not limit cultural instruction to lecture or anecdotal 

   formats

          -  make a good use of textbook illustrations and photos; use of realities
-  use cultural information when teaching vocabulary; teach students about the  

   connotative meaning of new words

-  use small-group techniques, such as discussions, brainstorming, and role plays, 

             for cultural instruction

-  avoid a ‘facts only’ approach by including experiments wherever possible

-  use the target language whenever possible

-  test cultural understanding as carefully as language is tested.

Therefore, a teacher, preparing an activity in order to achieve the integration of language and culture study, should take into account some suggestions such as: 

· making the learning of culture a requirement

· integrating language learning and culture learning 

· considering culture as a changing element 

· providing students with the ability to interact successfully in novel cultural situations

· exemplifying that participants in the culture are the authors of the culture

· relating to the native culture

· relieving the teacher of the burden of being the cultural authority.

We can teach English through culture using:

· picture books

· music

· films and radio

· Internet technologies

· kinetic activities

· reading and realities
· videotaped interviews / observational dialogues

           Picture books deal with personal, social and political topics just as other types  of literature do. A more through focus on culture is achieved because students have to deal less with language and grammar issues. The brevity of the texts allows for dealing with topics in a much shorter time frame. The texts that accompany the pictures are easier to understand due to simpler grammar and vocabulary. Plot lines are more straight forward and students can quickly pick up on the underlying moral or didactic theme of the story. However, more in depth messages can be conveyed because the pictures, in combination with the text, play a large role in this and are easier to understand by the students. Moreover, the combination of texts and pictures activates both sides of the brain and does not ignore the fact that most students are visual learners. Finally, these seemingly simple stories can become highly addictive, thus exciting the students even more about the study of the target culture.

           Music in the classroom can be effective because students can expose songs in the foreign language that they would find entertaining if they were in their native language. Songs can be used for culture, but they can also be used to reinforce aspects of grammar depending on the situation. Students will potentially internalize the elements of culture presented in the songs due to the message (lyrics) being combined with a melody that the students hopefully enjoy.

          Films and radio are very useful during presenting cultural elements. Historical films may be used in a classroom to give the students a glimpse of what was once the reality of the target language culture. History shapes the kind people we are today. Moreover, exposure to authentic materials describing current events in the target language countries, for instance: online radio and news broadcasts should be incorporated into the foreign language classroom. Students must be aware of the current reality in the target language countries. With this knowledge they are better equipped to create a more accurate understanding for themselves of the target language culture.

                Internet Technologies  there are on-line newspapers and on-line chats. They  create opportunities for students to read authentic materials that could provide them with cultural knowledge. Students can enhance intercultural exchanges via on-line chats and they receive immediate responses and feedback. Reading on-line newspapers makes students aware of current social phenomena. Therefore, on-line newspapers and on-line chats improve students’ writing and speaking skills and promote collaborative learning. They can get to know the target culture by means of interacting directly with native speakers via on-line communication, with mail exchanges or chats.

                  Kinetic Activities there are activities that involve physical movement of the body in accordance with words of the foreign language. It is part of the Total Physical Response method of foreign language teaching which was widely used several decades ago. Examples of it include dancing, singing, and many other such activities.

                  Native Informants can be very useful for a teacher because they are sources of current information about the target language and linguistic models for students. Before the native informants come to class, the teacher should prepare the students by suggesting them to develop a set of questions they would like to ask the informants in the target language.

                   Reading and Realities let the students compare and contrast. The analysis activities help students learn to understand and accept other culture. Students can compare their own culture and customs with foreign. Therefore, they can see how the values and way of life in other societies are manifested in their customs and behaviours.

                   Videotaped Interviews / Observational Dialogues are very good way to provide natural, authentic information about culture. They can be used to show cultural features.

When students watch the videotaped materials, they should note certain behaviours and conventional linguistic expressions.

                   Among a number of techniques serving for the teaching of the cultural aspect, there are a few, which when introduced, can bring about a lot of diversity in the classroom and arouse students’ interest. The most distinctive techniques to be employed are:

· cultural island
· culture assimilators

· culture capsules

· critical incidents

· problem solving case studies 

· cultoons.                                                                                                                                                                                                         

A cultural island is a basic technique for culture teaching which a teacher may 

use in the classroom. It uses posters, displays, photographs, maps. These objects help students to develop a mental image of a target language community and can make them experience a new reality. Lessons should also include short presentations on a topic of interest with appropriate pictures which will increase learners’ curiosity about the target culture. Teachers ought to make students aware of the worldwide influence of  British and American cultures, too. A good activity is to send students to supermarkets and department stores to make lists of imported goods . It is also a good idea to aware learners how many borrowed words there are in their native language. Furthermore, it helps them to realize that they already know some words in the target culture.
               Culture assimilators promote emotional empathy and give students understanding about culture. They are usually some short written descriptions of an incident or situation where an interaction takes place between at least one person from the target culture and people from native culture being taught. There are four options of description that learners read and choose one correct explanation. It is worth considering that the students have made their individual choices and teacher leads them to the correct conclusion.
                                                                                                                                                      Culture capsules ‘are the best techniques for teaching culture’

They give a limited definition of some aspects of the target culture. The information can be given by the teacher through the use of books and visual aids. The presentation is followed by some contrasting information from the students’ native language culture.
Culture capsules are usually done by teacher orally. Then, a discussion follows on the chosen by teacher cultural point. For example, customs, cuisine, sports, festivals.
               Critical incidents  and problem solving case studies are effective culture – teaching techniques. Through these techniques students learn issues related to manner or customs, what is appropriate or inappropriate to do in particular circumstances. In practice, students make their individual decisions in groups about what they would do. Then, they discuss their choices and the reasons behind them.

               Cultoon  is a technique as a visual assimilator  which promotes awareness of cultural facts, although, they do not give a real understanding of emotions involved in the situations under discussion. These situations might be described verbally by the teacher or by the students who read the accompanying written descriptions, which then are discussed.

When the discussion is over and all dilemma has been solved, the students read the explanations to present why some of cultural elements have been misunderstanding for them.

To sum up, techniques for presenting culture can be very interesting. However, the teacher must ensure that they fit into the content of what is being taught during lesson and relate to it.
2.5. Motivating teenagers to learn language through contact with the culture
              Motivation is ‘at the heart of language learning’.

              In psychology, motivation refers to the initiation, direction, intensity and persistence of behaviour (Geen, 1995). Motivation is a temporal and dynamic state that should not be confused with personality or emotion. Motivation is having the desire and willingness to do something. A motivated person can be reaching for a long-term goal such as becoming a professional writer or a more short-term goal like learning how to spell a particular word. Personality invariably refers to more or less permanent characteristics of an individual’s state of being (e.g., shy, extrovert, conscientious).

Motivation is one of the most important aspects in learning foreign language. It is widely agreed that motivation has a great effect on a student’s capacity to learn.  Moreover, it creates an enjoyable atmosphere for both the teacher and the students.
 In learning foreign language nothing is more important than having motivation. Motivation is student’s enthusiasm. The enthusiasm and energy that can be harnessed from a class of teenagers can make for a wonderful experience.
 Students will be excited about learning a lesson if a teacher is eager and excited about teaching it. A role of teacher is very significant because he must build in students self-confidence and encourage them to become better.

There are two main types of motivation: extrinsic and intrinsic. Intrinsic motivation comes from within the learner, who wants to learn for the sake of learning. It is much more likely that teenage students will be extrinsically motivated , meaning that their motivation comes from external sources such as wanting to pass an exam or please their parents. There are many things teachers can do in the classroom to increase the levels of extrinsic motivation.

In school settings students motivation can often be low or non-existent. Thus,
motivation poses a particular challenge for language teachers wishing to inspire learners to continue learning and to progress. Motivating teenagers to learn language through contact with culture is one of many opportunities to encourage them to study it.

2.6. Difficulties in including culture in the classroom
               There are many difficulties in teaching language through cultural elements. It is connected with the fact that culture is complex and elusive. Moreover, culture requires time that many teachers feel that do not have. They avoid it because of their own perceived lack of knowledge. What is more, culture often requires both teacher and student  confrontation with deeper, sometimes even controversial issues. Therefore, many difficulties appear when teaching language is spoken in different countries, where are  cultural boundaries.

Often, the lack of appropriate materials at teacher’s disposal that are conductive to introduce culture causes a major problem in teaching it in the classroom. To overcome these mentioned above difficulties  teachers should look into other disciplines such as history, religion psychology, philosophy and anthropology. Then, they may introduce these cultural elements that can encourage students to learn foreign language.
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