CHAPTER I
Culture in Foreign Language Teaching/Learning
                                                 ‘Culture is communication and communication is culture’

                                                                                                                 Edward T. Hall (1959) 
1. The concept of culture

                      The concept of culture has always been much discussed and even understood differently. Many linguists and methodologists tried to give a precise definition of culture offering a clear and comprehensible explanation of it.
                       According to Stempelski & Tomalin (1993), ‘culture refers to the totality of human life, to both its spiritual and material aspects. Moreover, while enumerating the components of culture, they included language among them’( From Romanowski, 2005). They said: ‘Culture is defined as patterns of behaviour and thinking that people living in social groups learn, crate, and share. Culture distinguishes one human group from others. A people’s culture includes their beliefs, rules of behaviour, language rituals, art, technology, styles of dress, ways of producing and cooking food, religion, and political and economic systems’  (Stempelski & Tomalin1993).                                                                                                                       
                       Byram (1989) refers to culture as ‘the whole way of life of the foreign country, including but not limited to its production in the arts, philosophy and ‘high culture in general.’                                                                                                                              

                        Valdes (1986) considers the two major components of culture:                                                                                   anthropological - the attitudes, customs , and daily activities of people, their way of thinking, their values, their frames of reference and sociological -  the history of civilization, geography and achievements in the sciences, the social sciences and the arts.

                         Brooks (1968) explained culture as ‘everything the best in human life’.

                        According to Rivers(1981), term of culture is: ‘Children growing up in a social group learn ways of doing things ,ways of expressing themselves, ways of looking at things, what things they should value and what things they should despise or avoid, what is expected to them and what they may have expected of others. These attitudes, reactions, and unspoken assumptions become part of their way of life without their being conscious of them. Yet culturally determined features may be recognized in their actions, social relationships, moral convictions , attractions and revulsions; through the institutions their social group establishes and conserves; and in the art and literature which the members of group produce and appreciate.’
                         Goodenough (1997) defines culture in the following way: ‘A society’s culture consists of whatever it is one has to know or to believe in order to operate in a manner acceptable to its members. Culture is not a natural phenomenon; it does not consist of things, people’s behaviour or emotions.. It is rather an organization of these things. It is the form of things that people have in mind, their models of perceiving, relating and interpreting them.’ According to Goodenough (1997), culture in this sense, is knowledge which shares and links people. Thus, culture refers to all aspects of life within each society. As a set of rules and behaviour patterns of people who live in one nation, culture consists of the basis of a model of life and the society. It is needed to know that language is an important aspect of culture  because language and culture can never be separated.                                                                                                                                      

                       Peck (1998) seems to provide the most complete definition where all the basic constituents of culture are enumerated as well as their character is stressed . Its pragmatic value is also emphasized, which makes one think about culture in terms of progress and civilization. He states:’ Culture is all accepted and patterned ways of behaviour of a given people. It is that facet of human life learned by people as a result of belonging to some particular group; it is that part of learned behaviour shared with others. Not only does this concept include a group’s way of thinking, feeling, and activity, but also internalized patterns for doing certain things in certain ways (…) not just the doing of them. This concept of culture also includes the manifestation of a group as exhibited in their achievements and contributions to civilization. Culture is our social legacy as contrasted with our organic heredity. It regulates our lives at every turn’ (1998).                                                                                                                                                                                              
                  The author shares the latter definition, as there is an evidence that language does not only define culture but it also reflects it. Thus it seems justified to teach a foreign language through the target culture: customs, traditions, celebrations, folk songs and so forth. Moreover, the author is also close to the views of Stempelski & Tomalin (1993) and Valdes (1986) who suggest, that culture includes ideas, beliefs, and customs that are shared and accepted by people in a society and who underline that culture is one of the main elements that is inseparably tied with teaching/learning a foreign language.
                                                                                                                                                              2.The significance of culture in foreign language teaching/learning
                 ‘Through the study of other languages, students gain knowledge and understanding of the cultures that use that language; in fact, students cannot truly master the language until they have also mastered the cultural contexts in which the language occurs.’( Cited in http://www.cal.org/resources/Digest/digest_pdfs/0309peterson.pdf )                                           It means that teaching/learning a foreign language without cultural elements is impossible. Without understanding some of the patterns and values of the culture whose part language is, there can be no real learning it. Linguists and anthropologists have recognized that the forms and uses of a given language reflect the cultural values of society in which the language is spoken. Thus, in teaching a foreign language it is very important that students will be aware of culture related to language that they learn (Krasner 1999).

Through teaching culture the students develop cultural awareness, but it is needed to introduce it according to  fallowing principles:

· interrelated (with the content of the text)

· appropriate (subjected to language teaching)

· practical (must try to be ‘useful’ for students)

· scientific ( must be taught correctly, completely and objectively)

· flexible (according to the change of the world)

(http:/www.linguist.org. cn/doc /su2007 12/su20071217.pdf).
                 According to the ‘National Standards in Foreign Language Education Project’ (1996) firstly, in order for students language communication to be successful, it is needed they will understand that language use is associated with other culturally appropriate behaviour. Secondly, it is obvious that teachers introducing cultural elements during lessons of a foreign language make students aware of those cultural features. Therefore, the teachers help students understand socially appropriate communication. When students learn both its linguistic and cultural norms they will learn second language properly. But, to enable students to learn FL through target culture, ‘(…) teachers must allow them to observe and explore cultural interactions from their own perspectives.’ 

                    Stempelski & Tomalin (1993) present an opinion according to which the main aim of teaching a foreign language is also to make students aware of existing cultural elements, especially differences, and to develop their curiosity towards the target culture. On the other hand, according to Latorre (1985), when teaching language it is needed to focus more on similarities than the differences between cultures. Latorre (1985) believes that differences between cultures do not represent the target culture, create false expectations in the learners and contribute to students misunderstanding other cultures.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              

                    Krasner (1999) claims that, ‘teaching foreign culture is successful without preconceptions as some teachers and researches have found it effective to present students with objects or ideas that are specific to the culture of study but are unfamiliar to the students.’ It means that only giving clues or background information about objects or ideas, helps the students understand the new information into their own worldview.

                   The author made an attempt to explain it on the example: People- give- crackers- to- each- other. This information is understandable for students that learn a foreign language.                                                       To understand it, it is needed to tell how and when those objects are used. According to Krasner (1999),  this way of introduction cultural elements during teaching second language leads to discussion about gifts given in the target culture, the festivals and the customs in other countries, and so forth. It gives students a possibility to act as explorers and to understand the target culture in relation to their own. That is the main reason why culture plays a very important role in teaching a foreign language. If learners acquire the language through the knowledge of cultural contents, it influences the understanding of their own culture as well.
                    Thus, teaching a foreign language, it is justified to know that understanding a language involves not only knowledge of grammar, phonology and lexis but also culture.

To communicate internationally, it inevitably involves intercultural communicating  as well.

It is needed that the students encounter factors of cultural differences which can be huge   communication problems. To solve them the learners need to learn the target culture. On the other hand,  it is needed the teachers ‘be sensitive to learners’ fragility as not to cause them to lose their motivation’(Cakir 2006). Similar opinion presents Romanowski (2005). According to him, language learning/teaching is more than just the combination of syntax and lexicon, and to teach/learn a foreign language it is needed to make it through target  culture introducing students to ‘a new meaning system and system associated symbols’. Moreover, he states that ‘teaching culture provides students with an opportunity to acquire cross-cultural communication competence and allows them to reflect upon their own culture and cultural knowledge’. On the other hand, ‘not only cultural knowledge is important but also objectives of teaching culture play a vital role during lessons of a foreign language’ (Romanowski 2005).

                     According to Pamuła (2003), ‘language activities with widen cultural component  influence on attitudes towards tolerance and openness (…).’                                                                                         Thus, if a foreign language is taught through cultural elements it changes a great dud i.e. the attitudes towards other cultures not only between children but between their parents as well. For instance, in this way, it is possible to eliminate racial and ethnic prejudices.                                 Pamuła (2003) finds it demanding to know that ‘contents connected with culture of country, which language is learnt penetrate each other, what is illustrated by the following picture:
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According to Pamuła (2003), it is worth to pay attention to similarities but to underline the differences that enrich children as well.’ It means that it is impossible to discuss with students  festivals and customs in an other country if they do not know much about celebration in their own country.             

                      The author is close to the view of  Peck (1998) who states that ‘Language study seems senseless if students know nothing about the people who speak it or the country in which it is spoken.’ According to Peck (1998), ‘the existing relation between language and culture makes it necessary to include culture in language teaching’ (after Romanowski, 2005).  

3. Some attempts to introduce of culture elements into foreign language
    classroom   teaching

                       Brooks (1983) identified five meanings of culture that can be introduced in the classroom: growth, refinement, fine arts, patterns of living, total way of life. He put the main emphasis on the patterns of living which, in his opinion, are the most important. He states: ‘Patterns of living refer to the individual role in the unending kaleidoscope of life situations of every kind rules and models’(1983). According to Brooks (1983), it is possible to introduce both formal and deep cultures. The first of them includes humanistic manifestations and contributions of a foreign culture such as art, music, literature, architecture, technology, policy. Deep culture focuses on the behavioral patterns or lifestyles of people: when and what they eat, how they live, the attitudes they express towards friends and members of their families, which expressions they use to show approval or disapproval. 
                      According to Lee (1999),  the internet resources, newspapers and magazines do a great deed to teach culture. They provide students with authentic and current information that helps them understand the target culture. Moreover, the use of materials based on the internet technologies offers many innovative ways of making students aware of current cultural phenomena. 
                       Another attempt of introducing culture into classroom teaching made Kołodziejska (2004) who found it demanding to teach language through target culture about:

- a foreign culture, so called ‘the background’, which means mainly facts (historical,  geographical, social etc.)

- socio-linguistic and socio-cultural behaviours, which bring students closer to ‘seeing’, ‘feeling’ and ‘understanding’ the particular foreign culture. 
According to Kołodziejska (2004), ‘a Culture Circle’ is the most representative of the foreign culture: 
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                     It is an evidence that it is needed to provide the students with a list of facts of history, geography, and a list of lexical items to provide them with a view of what life is really like in the target culture. She claims that, it gives the students many possibilities to look for information in the library using encyclopedias, guide books, history books, the Internet, looking through the newspapers and magazines. Furthermore, the students’ Culture Circles can be displayed in the classroom what always is very interesting and creative.

Kołodziejska (2004)states that there is a possibility of using the Culture Circle in the following activities:

Activity 1

- The teacher asks the students to make a Culture Circle divided into 10 sections.     

- The students work in pairs or small groups and they label each section ( for instance: 

  Everyday life, Architecture, Music, Customs and traditions, Food and drink, Sport,

  Inventions, Discoveries, Painting, Literature) sticking/gluing photos, drawings, texts -   

  of/about the things that they think of as representative of the British culture.                
- After the students have finished their ‘British Culture Circles’ they display

   them in class and talk about them.
                   Each group may have completely different examples and associations. Relying on the Culture Circle the teacher will have several presentations which will all together make the picture of ‘the background’ more complete and at the same time will show the students that although they had the same topic, their perception of the British culture differed. The teacher reflects on this with the students (Kołodziejska 2004).

Activity 2:     
- The students look at the Culture Circle and talk about the British culture.
- They think about other elements which they could add to the sections.

- They project work and make a Culture Circle working in groups.

- Each group chooses one of the English-speaking countries below and makes a culture Circle 

  of this country.

  a) the USA, Australia, New Zealand, Canada   
  b) Scotland, Wales, England, Northern Ireland

  c) India, Malta, the Republic of South Africa

- The students look for information.

- Next, they display their Culture Circles in class and make a presentation for their colleagues.

                  Kołodziejska (2004) states: ‘If every group chooses a different country, you will have a display of the whole spectrum of the English-speaking countries. It will vividly help students to see the whole richness of the “English-speaking cultures”.
4. Some present-day proposals to introduce of culture elements 
         There are various present-day proposals to teach/learn foreign language culture in the classroom. It is possible to introduce elements of culture by the application of:

       - picture books

       - music 
       - film and radio

       - Internet technologies

       - kinetic activities

       - native informants

       - reading and realities

      - videotaped interviews/ observational dialogues.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                               
           Picture books deal with personal, social and political topics just as other types  of literature do. A more through focus on culture is achieved because students have to deal less with language and grammar issues. The brevity of the texts allows for dealing with topics in   a much shorter time frame. The texts that accompany the pictures are easier to understand due to simpler grammar and vocabulary. Plot lines are more straight forward and students pick up quickly on the underlying moral or didactic theme of the story. However, more in depth messages is conveyed because the pictures, in combination with the text, play a large role in this and are easier to understand by the students. Moreover, the combination of texts and
pictures activates both sides of the brain and does not ignore the fact that most students are
 visual learners. Finally, these seemingly simple stories become highly addictive, thus exciting the students even more about the study of the target culture                                                                       (http://www.linguatics.com/methods.htm ).          

           Music in the classroom is effective because the students find songs in the FL as an entertaining activity. Songs are used for reflection of culture, but they are also used to reinforce aspects of grammar depending on the situation. Students will potentially internalize the elements of culture presented in the songs due to the message (lyrics) being combined with a melody that the students enjoy ( http://flteaching.wikispaces.com/Culture?f=print).

          Films and radio are very useful during presentation cultural elements. Historical films are used in the classroom to give the students a glimpse of what was once the reality of the target language culture. History shapes their identity. Moreover, exposure to authentic materials describing current events in the target language countries, for instance:  on-line, radio and news broadcasts are incorporated into the FL classroom. Students are aware of the current reality in the target language countries. With this knowledge they are better equipped to create a more accurate understanding for themselves of the target language culture (http://flteaching.wikispaces.com/Culture?f=print).
                Internet Technologies are on-line newspapers and on-line chats. From Lee’s point of view (1999, Cited in: http://flteaching.wikispaces.com/Culture?f=print), they  create
opportunities for students to read authentic materials that provide them with cultural knowledge. Students enhance intercultural exchanges via on-line chats and they receive 
immediate responses and feedback. Reading on-line newspapers makes students aware of current social phenomena. Therefore, on-line newspapers and on-line chats improve students’ writing and speaking skills and promote collaborative learning. They get to know the target culture by means of interacting directly with native speakers via on-line communication, with mail exchanges or chats.
                  Kinetic Activities involve physical movement of the body in accordance with words of the FL. It is a part of the Total Physical Response method of learning/teaching FL which was widely used several decades ago and included dancing, singing, and many other similar activities (http://flteaching.wikispaces.com/Culture?f=print).

                  Native Informants are very useful for the teacher because they are sources of current information about the target language and linguistic models for students. Before the native informants come to class, it is needed to prepare the students by suggesting them to develop a set of questions they would like to ask the informants in the target language (Omaggio 2001).

                   Reading and Realities let the students compare and contrast. The analysis activities help students learn to understand and accept other culture. Students compare their own culture and customs with foreign. Therefore, they see how the values and way of life in other societies are manifested in their customs and behaviours (http://flteaching.wikispaces.com/Culture?f=print).

                   Videotaped Interviews / Observational Dialogues are very good way to provide natural, authentic information about culture. They are used to show cultural features.

When students watch the videotaped materials, they note certain behaviours and conventional linguistic expressions (Omaggio 2001).
                  According to Romanowski (2005), among a number of techniques serving for the teaching of the cultural aspect, there are a few, which when introduced, bring about a lot of diversity in the classroom and arouse students’ interest. The most distinctive techniques are following:

          -     a cultural island

· culture assimilators

· culture capsules

· critical incidents

· problem solving case studies 

· cultoons.

                 A cultural island is a basic technique for culture teaching in the classroom. It uses posters, displays, photographs, maps. These objects help students to develop a mental image of a target language community and make them experience a new reality. Lessons also include short presentations on a topic of interest with appropriate pictures which will increase learners’ curiosity about the target culture. Teachers make students aware of the worldwide influence of  British and American cultures, too. A good activity is to send students to supermarkets and department stores to make lists of imported goods . It is also a good idea to 
aware learners how many borrowed words there are in their native language. Furthermore, it helps them to realize that they already know some words in the target culture (Romanowski 2005).
               Culture assimilators promote emotional empathy and give students understanding about culture. They are usually some short written descriptions of an incident or situation where an interaction takes place between at least one person from the target culture and people from native culture being taught. There are four options of description that learners read and choose one correct explanation. It is worth considering that the students have made their individual choices and teacher leads them to the correct conclusion (Romanowski 2005).

               Culture capsules, in the opinion of Byram (1998), ‘are the best techniques for teaching culture’. They give a limited definition of some aspects of the target culture.          The information is given by the teacher through the use of books and visual aids. The presentation is followed by some contrasting information from the students’ native language culture. Culture capsules are usually done by teacher orally. Then, a discussion follows on the chosen  by teacher cultural point. For example, customs, cuisine, sports, festivals.

               Critical incidents  and problem solving case studies, as Romanowski (2005)  affirms, are effective culture- teaching techniques. Through these techniques students learn issues related to manner or customs, what is appropriate or inappropriate to do in particular circumstances. In practice, students make their individual decisions in groups about what they would do. Then, they discuss their choices and the reasons behind them.
               Cultoon  is a technique of a visual assimilator  which promotes awareness of cultural facts, although, they do not give a real understanding of emotions involved in the situations under discussion. These situations are described verbally by teacher or by  
students who read the accompanying written descriptions, which then are discussed.

When the discussion is over and all dilemma are solved, students read the explanations to present why some of the cultural elements have not been understandable to them (Romanowski 2005).

               Other sources present a range of practical techniques that may be successful in teaching English through the target culture. Also, there are some tips how to make the teaching of culture a better experience for both the teacher and the students. The list below includes some possible sources of information such as materials for teaching culture in order to get a comprehensive picture of it (http://iteslj.org./Technigues/Cullen-Culture.html). There are: 

      -    Video

· CDs

· TV

· Reading

· Internet

· Stories

· Students own information

· Songs

· Newspapers

· Realities
· Fieldwork

· Interviews
· Guest speakers

· Anecdotes

· Souvenirs

· Photographs

· Surveys

· Illustrations

· Literature                                                                                                                        

           Naturally, there is a possibility to use a combination of these materials and techniques (http://iteslj.org./Techniques/Cullen-Culture.html).
                          The research described in Chapter Two presents the author’s attempt to work out, select and use materials and techniques in order to introduce cultural data into teaching English to young beginners. Observation was used to evaluate students’ response to culture conveying materials and activities.  

CHAPTER II
The Author’s Proposal to Introduce Elements of Culture through Culture Conveying Supplementary Materials and Classroom Activities
1. Classroom research

              The research was carried out in the school year 2008/2009 at the Junior High School in Piwniczna-Zdrój where the author has worked as a teacher of English for 9 years.
Number of students: 42

                        Girls: 20

                        Boys: 22

Age: 15
Level: Lower-intermediate

Course book used: Rod Fricker, Jerzy Gaszewski, Tomasz Siuta and Marta Umińska, 2008.
                               Egzamin Gimnazjalny z języka angielskiego. Pearson Longman

Course intensity: Three 45-minute periods a week.
2. Supplementary materials and classroom activities
            The author worked out, made a selection and used a number of materials and activities conveying cultural content. The following materials and activities were tried out in the course of the research:                                                                                                                           
1. Quizzes

2 .Games

3. Role Play

4. Crosswords

5. Songs  
2.1. Quizzes                                                            

                         Quizzes were found very useful activities in introducing elements of culture. They were also used as test materials, and a source of information.
                         In a simple true/false quiz about the United Kingdom students answered true/false questions in pairs or groups. 
WITH A PARTNER ANSWER TRUE OR FALSE TO THE FOLLOWING QUESTIONS: 
                                                                                                                TRUE          FALSE

1.London is the capital city of the UK.

2. Scotland is in the south of the UK.  
      3. Loch Ness is a river. 

      4. Stonehenge is a large stone circle.

      5. Kilt is a kind of food.

      6. Oxford is world-famous university.

      7. William Shakespeare was a singer.

      8. The Beatles came from Liverpool.

      9. Manchester United is a famous basketball team.

    10. The English Queen is Elizabeth II.                                                                                                                                                                                                                                                        
                                                                                                                                                                        It was not important whether students got the right answer or not. By making predictions, students became more interested in finding out the right answer. The right answers were given by teacher, through reading, listening, or the internet.          

                         Another quiz was found useful for introducing differences and similarities across cultures.
CHOOSE THE ODD ONE OUT OF THE FOLLOWING ITEMS:

      1.   a) Burns Night       b) Easter                       c) New Year         d) Christmas
      2.   a) pudding              b) fish and chips          c) haggis               d) spaghetti

      3.   a) guitar                  b) bagpipes                  c) drums               d) piano

      4.   a) kilt                      b) dress                        c) shirt                  d) skirt

      5.   a) rose                     b) leek                         c) eagle                 d) thistle            
                                                                                                                                                             Correct answers were:

1. ‘Burns Night’, because all the other festivals are celebrated all over the world and only Burns Night has the best celebration in Scotland.

2. ‘spaghetti’, because it is a kind of Italian food and all the other dishes are a speciality of cuisine in the UK.

3. ‘bagpipes’, because it is a musical instrument played especially in Scotland and all the others are commonly played in other places in the world

4. ‘kilt’, because it is a type of thick skirt, traditionally worn by Scotsmen and all the others are the kinds of clothes generally known in other cultures

5. ‘eagle’, because it is a symbol of Poland while all the others are the symbols of 

 the UK. 

                 Students liked the quiz. They easily retained the vocabulary.
2.2. Games   

             Here are some games containing elements of British culture that the author prepared 

and used with students. These games had a competitive character. Competition involved four 
tasks. Students broke into teams of four to five members. The team that finished first was the champion. In the classroom, there were some available materials like books, dictionaries, atlases, maps, newspapers, brochures, photos. They offered students a chance to use them and also added a dynamic atmosphere of the lesson. Teacher controlled the procedures.                            Students’ tasks were  connected with British Icons, Famous British Landmarks, British Taste.
1. British Icons 

    1. Students work in 3 groups.

    2. Each group gets 3 photographs presenting the double-decker, the red telephone box, 

        the bobby and o short description of the photos. 
1) 
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2)
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3)                                                               
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Description of the photos:

A) The double-decker:                                                                                                     The red bus in London that has two levels (‘decks’).
A) The red telephone box:                                                                                                                                                               

A public telephone kiosk in red colour which was chosen to make it easy to spot.

       C)  The bobby:

             British policeman who wears a uniform ( a jacket, a shirt with tie or cravat and 
             trousers). His basic headgear is a peaked cap or a custodian helmet. His clothing is a
             truncheon (baton), a puny whistle and a pair of handcuffs.
3. Students fit the photographs in the information and give answers. 
The correct answers:

· photo 1:  ………..

· photo 2:  ………..

· photo 3:  ………..
4. Each group describes the photographs according to the information given.                                      5. The winner is this group which made it the best.

                  The author observed that taking a closer look at British Icons the students retained some knowledge about the United Kingdom and its people. Describing the pictures was an interesting activity for them. Moreover, it enlarged their vocabulary inventory.                                        

2. Famous British Landmarks 

    1. Students work in 3 groups.
    2. Each group gets a 25-piece jigsaw puzzle of famous British landmarks:  Big Ben, Tower     

        Bridge, Stonehenge.
Big Ben
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 Tower Bridge
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 Stonehenge
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    3. Each group of students fits the pieces of its puzzle. 
    4. Students within each group describe the puzzle in five sentences. Teacher is cruising 
        around and monitoring. 

        The game depicts British culture through British landmarks. It encouraged students to gather some information about British architecture. While playing the game students willingly communicated in English.  

3. British Taste 

    1. Students work in 3 groups.

    2. They get 3 photographs illustrating English food: a pudding (1), mince pies (2) and fish 

        and chips (3) and a description of those food items.
1)
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2) 
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3) 

[image: image11.png]



 Information:

      A) 
Pudding: it most often refers to a dessert, but may also refer to 
a savoury dish. In the United Kingdom pudding refers to  rich, fairly 
homogenous starch-or dairy-based desserts such as rice and 
Christmas pudding. The word is also used for savoury dishes such as 
Yorkshire pudding, black pudding, suet pudding, steak and kidney 
pudding and blood pudding.
      B) 
Mince pies: it is a British festive sweet pastry, traditionally consumed 
during the Christmas and New Year period. It is filled with mincemeat-
a preserve typically containing apple, dried fruits such as raisins and 
sultanas, spices and either suet or vegetable shortening.

      C) 
Fish and chips: it is a popular take-away food. It consists of deep-
fired fish in butter or breadcrumbs with deep-fired chipped 
(slab-cut) potatoes.
3. Participants look at the photos.

4. They read the information about each of them.

5. They give answers by naming each kind of food presented in the photos. 
The correct answers:

-  photo 1:  …………..

-  photo 2:  …………..
             
-  photo 3:  …………..       
                                                                                                                                                                                                                                                                                                6. Students present their information about British food in 3 – 5 sentences.                                                      7. The winner is this group that made it the best. 

                The game not only enriched students’ vocabulary connected with food but also tested their ability to understand written information. It helped teacher to introduce cross-culture topics. The game showed some secrets of British cuisine, for example, preparing, decorating and serving food. The topic was a good occasion to speak English in spontaneous way. Cooking is this kind of cultural topics that creates nice, friendly, and relaxing atmosphere. 
                                                                                                                                                        4. Art Master 

   1. Students work individually.
   2. Teacher describes a picture.
The picture shows a young woman who is selling some flowers. 

There is a big basket full of small colourful ( pink, white, yellow, purple) bouquets of flowers in the foreground. The flower girl is standing behind this basket. She is standing holding her hands on her hips. She is wearing a long white skirt, a dark yellow short-sleeved blouse, a black scarf and a black hat .She is about 30.
She is saying something to the passers-by because her mouth is opened. She is standing in the street. There are numerous restaurants, cafes and shops in the background. 
   3. Students listen to the description and try to draw its replica.
   4. Teacher presents the picture to students.

   5. Students compare their replicas to the original.
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The shutter from Covent Garden

( From edition of Insight Guide: London, 1999)

   5. The Art Master is a student who finished the task first and did it correctly.
   6. Students prepare information about Covent Garden as their homework 
       for the next lesson.

                         The game was found creative because it stimulated students’ imagination. It also reinforced the vocabulary connected with some objects that students learned before.  Students used some expressions that are essential in describing pictures, such as: on the right of, on the left of, in the middle of, under, in the foreground, in the background, etc. Moreover, the comparison of students’ pictures with the original presented by the teacher added an element of fun to the game, what was very exciting.  

                       The author made the following observations about introduced games. Students were engaged and committed to using English than during other activities. They were 
attentive to teacher’s instructions. They found their own ways to express themselves in each of the games. Participants of these games made an effort to speak English correctly to win the game. Also, through the games cultural awareness of students was developed. They paid more attention to English names of symbols, landmarks, places, people, food and others. Their motivation and desire to know more than just linguistic knowledge were stronger. It was also characteristic that the students were willing to ask and answer the questions and think about how to use English correctly. Moreover, the competition gave students a natural opportunity to work together and develop their interest in English culture.

2.3. Role Play                                                                                                                                                                
             Opinions about incorporating teaching culture into role play are different. 

Tomalin and Stempelski (1993) suggest four role play activities which deal with cultural products and examine cultural behaviour and patterns of communication.                         Byram and Fleming (1998) warn teachers about danger of teaching culture via role 
play. They argue that learners have a penchant for forming false stereotypes and 
generalizations. Thus, if the role play is introduced carefully, it is believed that it is very effective because it gives the students an opportunity to be emotionally involved in learning foreign culture and reflect upon cultural differences.
            Here is an example of cue-cards used by the author as a role play activity (Kodotchigowa 2002).
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Cue Card A:

YOU ARE A TAXI DRIVER

1. Greet the passenger and ask him where He wants to go.
2. Say the price. Make some comments on the weather.
Ask the passenger if he likes this weather.
3. Answer the passenger’s question.
Boast that your son has won the school swimming competition. 

Ask if the passenger likes swimming.
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Cue Card B:
YOU ARE A PASSENGER IN A TAXI

1. Greet the taxi driver and say where you want to go.
Ask what the price will be.

2. Answer the taxi driver’s question and ask what kind of weather 
he likes.

3. Say that you like swimming a lot and that you learned to swim 
10 years ago when you went to Spain with your family.
            The author observed that the effect of the lesson with the role play elements was very satisfying. The students were able to perform a real situation. This ability is useful in everyday communication. Furthermore, students enjoyed playing the role of adults. Also, the role play developed general knowledge of English ( vocabulary, grammar ). Pronunciation practice influenced favourably on its improvement. Through the role play students widened their additional knowledge about another countries. Moreover, they learned to work in pairs. The role play was a chance to present students’ creativity and artistic talents. It developed the skills needed for public speaking (gestures, facial expression, voice, movement), controlled stage fright, and was a good fun.

2.4 Crosswords
                           Scholars (Latorre and Baeza, 1975) agree on the point that crosswords are perceived as very interesting activities and offer many possibilities in English teaching. It is possible to use them when the culture elements are introduced in the classroom. They are used to practice and test vocabulary, orthography, morphology, grammatical structures and culturally-specific facts. Thus, crosswords have a legitimate place in second language teaching and learning. For example, Rivers (1981), listed crosswords as ‘useful for concentrating attention on retrieval of previously encountered words.’ According to Bressan (1970), there are some benefits using crosswords in the language class. Firstly, here not only previous knowledge is consolidated, but there is also an acquisition of new forms and structures. Thus, vocabulary building is the most important. Secondly, as the solution of crosswords is based on the correct spelling, orthography is also an important area.

Next, crosswords also develop the students’ knowledge about morphology through the use 
verb endings, prefixes, suffixes and the like. Finally, many crosswords test general knowledge of a cultural nature what Omaggio (1982) also underlined. According to her (Omaggio 1982), crosswords not only give the students an opportunity to know vocabulary, grammatical forms and structures but also specific facts about a country and its culture during lessons foreign language. Woodeson (1982) believes that all mentioned above is very important but she suggests that crosswords, at first, develop communicative skills. However, Latorre and Baeza (1975) affirmed that crosswords have not always been warmly invited by second language teachers.

                      There are many types of crosswords and ways to use them. One type of them is based on the close reading passage (Jones 1975-1979). Another procedure with crosswords is to use them as a listening activity (Lattore and Baeza 1975). Lee (1982) suggests crosswords as a competitive activity. The error correction puzzles are another variant of crosswords (Hauptman and Upshur 1975). The ‘creative crosswords’ as very productive activities are offered by Frank, Rinvolucri and Berer (1982). Moreover, crosswords can be used for communicative activities in which students work in groups (Omaggio 1982 ).

                        Here are presented some examples of crosswords that the author used in the classroom. They include different culture elements.

1. Nationalities
   1.Students work in pairs.
   2. They get a diagram of the crossword and a list of flags of particular countries.
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3. Looking at the flags, students guess nationalities of inhabitants of respective countries and 
    Put them in proper frames.
 4. They spell out a solution (“nationality”) from the letters in the bold-lined column.
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The solution: nationality

5. The pair that finishes first is the winner.

              The crossword tested students’ knowledge about countries in the world. It was an example of introducing cross-cultural elements in the classroom. Also, it tested students’ knowledge of morphology through the use of nouns and adjectives endings. It was noticed that students liked this competitive activity. Generally, they were interested in names of countries and they knew a lot of them. Moreover, they described on what continent these countries are and what are their capital cities. But, putting inhabitants names of a given country in English was sometimes a problem for them, even at the Junior High School. 
 Here is another crossword used by the author.                                                                 

2. A popular Christmas song. 

1. Students work in pairs.                                    

2. They get the diagram of the crossword.
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What is the most popular Christmas song?...................................................
3. Students look at the phenomena accompanying English Christmas, fit them into the 

    crossword frames and guess the name of the most popular Christmas song.

   1. The feeling of happiness, typical for Christmas
   2. A present

   3. A special sweet food that contains a lot of dried fruit. Families in Britain have it on

      Christmas Day for the dessert

   4. A long sock which children leave in their house on Christmas Eve and find presents in it
   5. A dark green plant with white berries. If you are caught under it at Christmas, you will  

       probably get a kiss
    6. Decoration for Christmas tree
    7. Girls tie their hair with it, you can also use it to wrap presents

    8. One of 8 animals which pull Santa Claus’ sleigh

    9. A plant with sharp dark green leaves and red berries, a decoration at Christmas

  10. A traditional Christmas song

  11. People send millions of them before Christmas 
  (From: Pearson Longman)
4. Students analyse the phenomena trying to solve the puzzle.   
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 The most popular Christmas song is: ‘Jingle Bells’
4. The winner is the pair which finishes crossword first.

              In the end, students listened to the song being the solution of the crossword and sang it together.
Jingle Bells

Dashing through the snow
In a one horse open sleigh
O'er the fields we go
Laughing all the way
Bells on bob tails ring
Making spirits bright
What fun it is to laugh and sing
A sleighing song tonight


Oh, jingle bells, jingle bells
Jingle all the way
Oh, what fun it is to ride
In a one horse open sleigh
Jingle bells, jingle bells
Jingle all the way
Oh, what fun it is to ride
In a one horse open sleigh

A day or two ago
I thought I'd take a ride
And soon Miss Fanny Bright
Was seated by my side
The horse was lean and lank
Misfortune seemed his lot
We got into a drifted bank
And then we got upsot

Oh, jingle bells, jingle bells
Jingle all the way
Oh, what fun it is to ride
In a one horse open sleigh
Jingle bells, jingle bells
Jingle all the way
Oh, what fun it is to ride
In a one horse open sleigh yeah

Jingle bells, jingle bells
Jingle all the way
Oh, what fun it is to ride
In a one horse open sleigh
Jingle bells, jingle bells
Jingle all the way
Oh, what fun it is to ride
In a one horse open sleigh

        The crossword ‘A popular Christmas song’ was enthusiastically received by students. They showed interest in traditional celebrations of Christmas in England and Great Britain.
At the same time students enriched their vocabulary inventory and their repertoire of Christmas songs.
The following is a crossword much appreciated by students.

3. The Icons of British Culture 

1. Students work in pairs. 

2. They get the diagram with 30 hidden words connected with British cultural phenomena.
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3. Teacher explains directions of the words: they run across, down, obliquely and backwards.

4. Teacher provides further information that among the thirty crossword words there are:
    . symbols of the UK (5)

    . Royal Family (3)
    . cities (4) 
    . landmarks (3)
    . celebrations (3)
    . symbols of the festivals (6)
    . food (3)

    . clothes (2)

    . instrument (1)
5. Students solve the crossword puzzle.  
6. The pair which finishes the task first is the winner.

7. While students are doing the task, teacher is drawing the diagram on the blackboard.

8. Students come up to the diagram and circle found words with colour chalk, 

    for example: 

                      . symbols of the UK (red)
                      . Royal Family (blue)
                      . cities (yellow)

                      . landmarks (orange)
                      . celebrations (white, in the thesis: black)
                      . symbols of the festivals (pink)
                      . food (green)

                      . clothes (purple)

                      . instrument (double red line)
9.When the diagram is solved students write the found words next to each category and

   read them out loud.

Here is the completed diagram: 
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The categories:

1. [image: image51.png]


symbols of the UK  : rose, thistle, daffodil, leek, shamrock

2. Royal Family : Queen, Buckingham Palace, Royal Family

3. cities  : London, Edinburgh, Cardiff, Belfast

4. landmarks : Big Ben, Stonehenge, Oxford University

5. celebrations  : Christmas, Easter, Pancake Day

6. symbols of the festivals  : carol, crackers, mistletoe, holly, eggs, basket
7. food  : fish and chips, pudding, haggis

8. clothes : kilt, Beefeater
9. instrument : bagpipes
               On the way of elaborating upon the categories used in the crossword the author prepared and used a set of photos illustrating them.

Category 1: Symbols of the UK 
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  rose





thistle
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    leek and daffodil



          shamrock

Category 2: Royal Family:
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Queen
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Royal Family
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Buckingham Palace

Category 3: Cities
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    London 




Edinburgh
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Cardiff 




Belfast

Category 4: Landmarks
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Big Ben




       Oxford University
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Stonehenge
Category 5: Celebrations
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Christmas





      Easter
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Pancake Day

Category 6: Symbols of the festivals
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carol
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crackers 




mistletoe
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holly 






eggs
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basket

Category 7: Food
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          fish and chips





   pudding
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haggis

Category 8: Clothes
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kilt





        Beefeater

Category 9:  Instrument
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bagpipes

             Students’ task was to use new words from various categories in sentences, shorter or longer depending upon the level of their achievement.                                                                                                                                                               Students knew the meaning of the crossword words. They associated each word with appropriate category of British culture. However, they had a problem with finding these words that were written in the diagram backwards like: haggis, leek, Stonehenge, crackers, basket, thistle, Belfast, mistletoe. The crossword  was a good activity to practice English orthography. Students paid attention on writing words with double letters: pudding, haggis, Beefeater, Cardiff, leek, daffodil, Queen, eggs, holly. Furthermore, words found in the diagram were a good pronunciation activity. The practice showed that students had problems with pronunciation of following words: Edinburgh,  thistle, Buckingham Palace, mistletoe.                                                                                        The activity developed language communication and introduced competitive atmosphere in the classroom. It developed and then tested students’ general knowledge about British culture in various categories.
2.5. Songs    

                    The author found songs as one of the favourite students’ activities. They proved to be a good material and a powerful tool in teaching English culture.
                       Here are three Christmas songs that the author used with success.                                                                                                                  

1. ‘White Christmas’ 

     1. Students listen to the recording of the Christmas song.

     2. Teacher gives a short information about the origin and history of the song. 
The song ‘White Christmas’ is undoubtedly the most famous and popular of all the Christmas songs. The music and lyrics for ‘White Christmas’ were written by American composer and lyricist Irving Berlin in 1942 and originally featured in the movie Holiday Inn starring Bing Crosby. The lyrics of ‘White Christmas’ struck a chord with the soldiers fighting in the Second World war and their families who were waiting for them back home. The song and recording of ‘White Christmas’ by Bing Crosby with John Scott Trotter’s orchestra and the Ken Darby Singers was so popular that it was later reprised in the movie called after its name – ‘White Christmas’. The film ‘White Christmas’ once again starred Bing Crosby together with Danny Kaye, Rosemary Clooney and Vera-Ellen.
     3. One of the students reads it out loud. 

     4. Students get lyrics of the song enriched with illustrations. 
”WHITE CHRISTMAS”

I’m dreaming of a white Christmas

Just like the ones I used to know

Where the treetops glisten

And children listen

To hear sleigh bells in the snow.


I’m dreaming of a white Christmas

With every Christmas card I write

May your days be merry and bright

And may all your Christmases be white.


I’m dreaming of a white Christmas

With every Christmas card I write

May your days be merry and bright

And may all your Christmases be white 
      5. Students describe the pictures presented next to the text.
      6. They draw their own images of ‘a white Christmas’ and present them in front of the

          class. Students’ drawings make a kind of decoration of the classroom during the lesson.   
      7. Expressions connected with Christmas are explained by teacher and students.   

          For example, ‘treetops glisten’, ‘sleigh bells’, ‘Christmas card’, ‘be merry and  bright’.  

       8. Students, in groups of 4-5, summarize in a few sentences the content of the song.
       9. Students sing the song while listening to its recording, one or twice. 

     10. Teacher sings the song a cappella.

     11. Students are divided into 2 groups.
     12. Each group sings a given part of the song a cappella. Some parts of the song are sung 

           by  all students together.                                                                            

     13. Teacher pays attention to correct pronunciation, melody, rhythm playing the role of 

           conductor and singing the song together with students.

            On special occasions the song is sung by teacher and students dressed in white clothes, standing or moving around Christmas tree decorated by them in the classroom. While singing, students pointed to these parts of Christmas tree that were mentioned in the song. 

2. ‘We Wish You a Merry Christmas’  

    1. Students listen to the recording of the song.

    2. One student presents a short information about the origin of the song as homework.
The author and composer of ‘We Wish You a Merry Christmas’

cannot be traced, however, it is believed to date back to England in the sixteenth century. The tradition of carols being given Christmas treats for singing to wealthy members of the community is reflected in this Christmas song. Over the years the fashion for figgy puddings mentioned in ‘We Wish You a Merry Christmas’ has faded. But for the curious, the recipe consisted of the most important ingredient which was of course figs together with butter, sugar, eggs, milk, rum, apple, lemon and orange peel, nuts, cinnamon, cloves and ginger.
Not dissimilar to the modern day Christmas Puddings.
    3. Students get the lyrics of the song.
‘WE WISH YOU A MERRY CHRISTMAS’
We wish you a Merry Christmas;

We wish you a Merry Christmas;

We wish you a Merry Christmas and a Happy New Year.

Good tidings we bring to you and your kin;

Good tidings for Christmas and a Happy New Year.

Oh, bring us a figgy pudding;

Oh, bring us a figgy pudding;

Oh, bring us a figgy pudding and a cup of good cheer

We won’t go until we get some;

We won’t go until we get some;

We won’t go until we get some, so bring some out here

We wish you a Merry Christmas;

We wish you a Merry Christmas;

We wish you a Merry Christmas and a Happy New Year.
    4. Students and teacher sing the song together twice.

    5. Students write Christmas wishes on ‘home made’ cards addressed to their friends. 

       While writing the wishes, students listen to some background music.
    6. One student plays the role of the postman who delivers cards to addressees.

    7. Student who gets most cards is much admired by the whole class.

    8. Students listen to the song again and pay special attention to the bells which are heard
        in the recording.

    9. Teacher informs students that thy are the bells from one of the Catholic churches
        that rings its bells at Christmas.  
   10. Students acquaint themselves with some information about the most important Catholic 
         church in London, i.e. the Westminster Cathedral. The information was prepared by one 
         of schoolmates.
Westminster Cathedral is the mother church of the Roman Catholic in England and Wales and the Metropolitan Church community in England and Wales and the Metropolitan Church and Cathedral of the Archbishop of Westminster. It is dedicated to the Most Precious Blood of Jesus Christ. It is the largest Roman Catholic church in England and Wales and it is the seat of the Archbishop of Westminster. The cathedral was built in memory of Cardinal Wiseman who died in 1865, and was the first Archbishop of Westminster from 1850. This the most important Catholic church in London was built at the end of the 19th century in an outlandish Italian-Byzantine style which is not seen elsewhere in London. Its bold red-and-white brickwork makes it look like a gigantic layer cake. The cathedral has a 100-metre striped tower incorporating a lift for public use. The views from the gallery at the top are superb. The interior of the cathedral is spacious and impressive. Many of chapels are enriched with coloured marble cladding on the walls.
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The Westminster Cathedral
3. ‘Auld Lang Syne’ 
    1. Students listen to the recording the song.
    2. Teacher presents short information about the origin of the song. 
The song ‘Auld Lang Syne’ is traditionally sung by most of people on the stroke of midnight each New Year’s Eve. However in Scotland, where, Auld Lang Syne’ originates, it is also sung on Burns Night, January 25th, to celebrate the life of the author and famous poet Robert Burns.

The words ‘Auld Lang Syne’ literally translates from old Scottish dialect meaning ‘Old Long Ago’ and is about love and friendship in times past.
    3. Students get the incomplete lyrics of the song.
‘AULD LANG SYNE’
Should auld acquaintance be _ _ _ _ _ _

And never brought to mind?
_ _ _ _ _ _ auld acquaintance be forgot,

And auld lang syne?

For auld lang syne, my _ _ _ _ ,

For auld lang syne,

We’ll take a _ _ _ o’ kindness yet

For auld lang syne!

    4. Teacher presents the recording of the song twice. Students listen to it and fill in the
        missing words.

    5. Students write the missing words ( Should, forgot, dear, cup ) on the blackboard.

    6. Using the dictionary, students look up and explain such words as: acquaintance, kindness

        and others.    

    7. Students and teacher analyse the lyrics, read out loud and repeat the text in unison and 
        individually.

    8. Students and teacher sing the song standing together in a circle formed by joining hands .

    9. The song is repeated if the students seem to be keen on it.

              Students sang the song in canon. At the same time they played some instruments like a guitar, flute, or harmonica. Singing songs brought a lot of fun for both students and teacher. It was an effective and enjoyable way of learning English. In addition, Christmas songs introduced unique atmosphere in the classroom. The songs provided an opportunity to play with language, to reinforce grammar structures, to enrich vocabulary and to develop all the language skills. Songs, with mimes and gestures, helped to understand and remember the meaning of words. Students were ready to sing them over and over again. Furthermore, songs enabled students to perform as a group what gave, even weak and shy of them, the opportunity to join in singing. For students playing the instruments it was a good opportunity to present their talents. Moreover, presented songs were good occasion to share information  about traditions and celebrations connected with festivals in Britain, Poland and other countries in the world, what was very interesting.     
                     Songs were a source of listening practice and a reach base for extending vocabulary, and producing oral language. Lessons with using songs were pleasant. Furthermore, songs motivated students to learn language because they let them feel a sense of achievement. They provided variety and fun, and created friendly atmosphere in the classroom. Philips (1994) states: ‘Songs can be served as a signal for changing the students’ focus from the previous subject to English, as a break from a more challenging activity, or as a smooth closure to the class’. The author’s observations confirmed it.
                On the basis of the author’s observations it can be said that introducing elements of culture through classroom activities and supplementary materials provides almost authentic experience to students and raises their motivation. Quizzes, games, role play, crosswords, songs developed positive attitude to learning English. The activities worked out, selected and used by the author were much appreciated by students. They were easily adapted for use. They engaged students in developing the target culture and language. Moreover, they even led to their long-term interest in British culture. 
There is made point on it that students were interested in all aspects of culture to a different extent. Some students needed to know more detailed information of culture phenomena while others were interested only in ideas how to communicate using them in certain situations.                    It was observed that the area of students’ interests about British culture was unlimited.

It was caused by many factors: music, painting, architecture, literature. Using the internet by students from a small town as Piwniczna-Zdrój played an important role in their cultural education and encouraged them to learn English.
               The author’s research closes the main body of the thesis. In the following part, there are presented some conclusions.
CONCLUSIONS
                  The thesis is a study of the introduction of cultural elements into foreign language teaching and the students’ response to it.

Literary sources indicate great interest of linguists and methodologists about the knowledge of culture by foreign language learners. Preparation and proper selection of audio, visual and printed materials as well as adequate techniques of their integration into foreign language courses is beneficial to the development of cross-cultural competition.
Materials selected, prepared and used by the author found positive response among students.

Cultural elements discussed during lessons encouraged students to speak and to search for information about target language country and way of life of its citizens.
