                                                               Chapter III

                                 Classroom Observations in Teaching Culture
                                                      at Junior High School
3.1. Practical techniques for teaching culture in the classroom
              There is a range of practical techniques that the teacher may find to be successful in teaching English through target culture. Also, there are some tips that can be used to make the teaching of culture a better experience for both the teacher and the students.
              The teacher can use some possible sources of information as materials for teaching culture in order to get a comprehensive picture of it for students. The list below (http://iteslj.org./Techniques/Cullen-Culture.html)includes:
      -    Video

· CDs

· TV

· Readings

· Internet

· Stories

· Students own information

· Songs

· Newspapers

· Realities
· Fieldwork

· Interviews

· Guest speakers

· Anecdotes

· Souvenirs

· Photographs

· Surveys

· Illustrations

· Literature

         Moreover, by using a combination of visual, audio and tactical materials, addressing the different learning styles of students, the teacher can also likely succeed.
       We know that many books attempting to teach culture offer only ‘discussion’ activities. They are valuable but some observations of the author of this thesis as the  English teacher indicate that the most favourite activities of students are:
· Qizzes

· Games

· Role Play

· Crosswords
· Songs
            I would like to say that these activities are easily adapted for use in the classroom.     They engage the students in the target culture and language. Moreover, they even lead to a long-term interest of English culture for many of them.
In this chapter, the author of the thesis also shares her experience of these mentioned above interesting activities and their application in the classroom at Junior High School.
3.1.1. Quizzes                                                                                                                               Quizzes are one of the more successful activities in teaching culture. They can be used not only to test materials, but they are also useful in learning new information (http://iteslj.org./Techniques/Cullen-Culture.html).                                                                                                                      For example, there is the simple true/false quiz about the United Kingdom. (Appendix 1).
         The teacher should ask the students to answer true or false to each of the questions in pairs or group. There is not important whether students get the right answer or not. By predicting, students will become more interested in finding out the right answer. The right answers can be given by the teacher, through a reading, listening, or video (http://iteslj.org./Techniques/Cullen-Culture.html).                     

          There is a type of quiz that can be useful for introducing the differences and similarities across cultures (Appendix 2).                                                                                                                               
    The correct answers are:

1. ‘Burns Night’ because all the others festivals are celebrated all over the world and only Burns Night is definitely the best celebration in Scotland.

2. ‘spaghetti’ because it is a kind of Italian food and all the others are peculiar to cuisine in the UK.

3. ‘bagpipes’ because it is a musical instrument played especially in Scotland and all the others are commonly played in the world
4. ‘kilt’ because it is a type of thick skirt, traditionally worn by Scottish men and all the others are the kinds of clothes generally known in other cultures
5. ‘eagle’ because it is a symbol of Poland while all the others are the symbols of the UK’s.

                                                                                                                                                               I observed that getting the correct answers is important. But, thinking about the other

cultures, and noticing some differences between them are very important and very interesting for students. They learn vocabulary connected with British culture very easily and like practicing them in different exercises at the same time. Furthermore, I would like to suggest that when students are involved in quizzes, natural use of language occurs.
3.1.2. Games   
               According to Uberman (1998) “Games encourage, entertain, teach, and promote fluency and communicative skills.”  Games with cultural elements are the excellent communicative activities.  The aim of all language games is to engage the students “to use the language” in creative and spontaneous way. They develop the communicative competence and stimulate the learning foreign language. The games have still certain advantage: they encourage students  to work and practice of various linguistic skills. Nevertheless, they must present real communicative situations. Moreover, they must be integrated in the didactic unit and the goals intended subjected to: the classroom and the number of students, their previous knowledge and interest, and also, available material (http:Osqvar.iespana.es/ego/documents/philology/Didactic.Resources.for.Teaching.English.pdf).
              Firstly, I would like to say that games offer students a funny and relaxing learning atmosphere.  Teenagers have the opportunity to use language in a non-stressful way during learning and practicing new vocabulary. Interesting games reduce students’ anxiety what affects learners’ speech positively causing it more fluent and eliminating mistakes.

Secondly, I have made some observations. They indicate that games are motivating because they introduce an element of competition, what students like very much. The competitive atmosphere makes learners concentrate and think intensively. The students seem to learn new vocabulary more quickly. Moreover, the games construct a cooperative students’ learning environment as well.  
Here I would like to present the games with elements of British culture I play with my students. These games have a competitive character. The competition involves four tasks. Students break into teams of four - five members. The team that finishes first is the champion. In the classroom, there are some available materials like books, dictionaries, atlases, maps, newspapers, brochures, photos.

They offer students a chance to use them and also add a dynamic atmosphere what is very interesting. However, the teacher must coordinate these tasks and control the discipline.
The tasks are connected with:
1. British Icons 
    1. Students work in 3 groups.
    2. Each group gets 3 photographs presenting the double-decker, the red telephone box and 

        the bobby with their short descriptions (Appendix 3).
    3. Firstly, they fit the photographs into presented information about them.
    4. Secondly, each group describes these photographs according to known above 

        information.
    5. The winner is this group  which made it the best.
        The students could better know the United Kingdom and its people in taking a closer look at British Icons. I observed that describing these pictures was a very interesting activity for them because they like speaking. Moreover, using special vocabulary while describing pictures made this activity very useful.                                                        
2. Famous British Landmarks (Appendix 4)
    1. Students work in 3 groups.
    2. each group gets a 25-piece jigsaw puzzle of a famous British landmark ( Big Ben, Tower  
        Bridge, Stonehenge).                                                                                      
    3. They complete the task.
    4. Next, they describe the puzzle in five sentences.
        This game is connected with British culture through the knowledge about British landmarks. It encourages students to gather some information about British architecture.                               The teacher takes into consideration productive skills of students: the number, the length, and the pattern of sentences and must remember that it depends on the students’ language ability.
My observations indicate that students communicate willingly using English with each other.

They can successfully use English because they try speaking correctly.  
3. British Taste 
    1. Students work in 3 groups.

    2. They get 3 photographs (Appendix 5). 
    3. Participants look at the photos presenting typical British food ( pudding, mince pies, fish   
        and chips).                                                                                    
    4. They read some information about each of them.

    5. They name each kind of food presented in the pictures.
    6. Students present more information about these food in 3 – 5 sentences.

         This game not only enriches vocabulary connected with food, but it also tests the ability of students to understand written information. This is also good for introducing cross-culture topics. Of course, such pre-Intermediate students have the knowledge of  using food vocabulary. But, the game like these allows them to comprehend  some secrets of English cuisine, for example, about preparing, decorating and serving food.                                                                                                                                                 I observe that in each classroom there are many students that are interested in culinary. They like cooking and speaking about it with others. It is a good occasion to speak English in spontaneous way. The cooking is this kind of cultural topics that creates nice, friendly, and relaxing atmosphere.
                                                                                                                                                         4. Art Master 
   1. Students work individually.
   2. The teacher describes a picture orally i.e. the shutter from Covent Garden (Appendix 6).  
   3. At the same time, the students recreate the picture on a sheet of paper , including named
       by the teacher objects in accurate position.

   4. Teacher presents described above picture (Appendix 7) and confronts it with students’ 
       works.                                                                                    
   5. The Art Master is a student who finished this task first and it was made correctly.
   6. Finally, the students must prepare information about Covent Garden as their homework 
       for next lesson.
       Presented above game is very creative because it stimulates students to imagination. 

It reinforces the vocabulary connected with some objects that students have learned before. Moreover, they must use some expressions that are essential in describing pictures, such as to the right of, to the left of, in the middle of, under, in the foreground, in the background, etc. The comparison of students’ pictures with the original presented by the teacher adds an element of fun to the game, what is very exciting.  

         To sum up, I observe that during the games students are more engaged in and committed to  using English than during other activities. They are attentive to teacher’s instructions. They find their own ways to express themselves in each of the games. 
Participants of these games effort to speak English fluently and correctly to win the game.
Through the games cultural awareness of students is aroused also. They pay more attention to English names of symbols, landmarks, places, people, food and others. Their motivation and desire to know more than just linguistic knowledge are stronger. It is also observed that they are more willing to ask questions and think about how to use English correctly. The competition gives students a natural opportunity to work together and develops their interest in English culture.
3.1.3. Role Play       
                                                                                                                                                                                                                                              Role play is one of ways of teaching foreign language through culture. In a role play, the students play a part they do not play in real life (e.g. a famous singer, an actor, a director, a politician), what is very interesting for them. It lets them to be very creative. Students assign roles which they act out within scenario. And what is very important, the role play prepares learners for communication in a different social and cultural context. 
              Scholars suggest different steps in appealing role play in teaching culture. Basing on the empirical evidence, they propose to teachers step by step guide to making a successful role play (http://google.interia.pl/szukaj?/q=methodsss+teaching+language+through+culture&s=Szukaj&sq=1).
Step 1 – A Situation for a Role Play
              According to Livingstone (1983) to begin with, a teacher should choose a situation for a role play that interests the students. To find it , the teacher may write down situations he encounters in his own life, or read a book, or watch a movie. An opportunity to practice role play when students choose the situation themselves is the most interesting.
Step 2- Role Play Design

               This step is to come up with ideas on how the situation may develop. There should be taken into consideration students’ level of language proficiency. If the teacher feels that the role play requires more linguistic competence than the students posses, he should simplify it to motivate them to talk. On the other hand, he must remember that some conflicting roles make the play more interesting (Shaw, Corsini, Blake and Mouton 1980).

 Step 3 – Linguistic Preparation
               The teacher should select a suitable role play, predicting the language needed for it. 

The language needed is almost completely predictable at the beginning level where we can elicit known vocabulary from students and then enrich it.  The higher the level of students the more difficult it is to predict what language students will need. It is recommended to introduce some new vocabulary before the role play (Sciartilli 1983).
For example, the situation of the role play is ordering food at the restaurant. The teacher asks questions, such as, ’In this situation what will you say to the waiter?’, ‘What will the waiter say?’ and writes what the students dictate on the right side of the board. Then, he writes down  useful expressions on the left side of the board, asking the students, ‘Can the client say it in another way?’, ‘What else can the waiter say?’ This way of introducing new vocabulary helps students to act out a role play.
Step 4 – Factual Preparation
                Byrne (1983) affirms that this step provides the students with concrete information and descriptions the role play. It lets them play their roles with confidence and identify with the characters. They should use the second person ‘you’ rather than the third person ‘he’ or ‘she.’ If student’s role presents a problem, the teacher should just state it without giving any solutions. According to Kodotchigova (http://iteslj.org/Techniques/Kodotchigova-RolePlay.html) the teacher may use cue cards with detailed instructions (Appendix 8).
Step 5 – Assigning the Roles                                                                                                                                                                      There is possible ask for volunteers to act out a role play in front of the class or the teacher may plan in advance what roles to assign to which students. Also, the teacher can take one of the roles and act it out as a model.
Sometimes, the students have role play exercises for the home task. They learn useful words and expressions, think about what they can say and then act out the role play in the classroom.

Furthermore, there can one or several role play groups. If the whole class represents one role play group, it is necessary to keep some minor roles which can be taken away if there are less people in class than expected. With several role play groups, when deciding on their composition, both the abilities and the personalities of the students should be taken into consideration. When the students work in one group with their friends, very often, optimum interaction can be reached.
The role of the teacher is to be as unobtrusive as possible. The teacher is listening for students’ errors making notes which will provide him with feedback for future practice and revision. Not to discourage the students, the instructor should avoid intervening in a role play with error corrections (Crookall and Oxford 1990).
Step 6 – Follow-up                                                                                                                                                                               
               The role play is finished and there is some time on debriefing.                                                                                                                          The students should be satisfied with themselves and feel that they have used their knowledge of the language for something concrete and useful. But, the teacher must remember that if every students’ mistake is analyzed their feeling of satisfaction will disappear. It might also make them less confident and less willing to do the other role plays.
Follow-up means every student’s opinion about the role play and welcoming their comments. 

The aim is to discuss what has happened in the role play and what they have learned. In addition to group discussion, an evaluation questionnaire can be used (Milroy 1982).
             Opinions about incorporating teaching culture into role play are different. 

Tomalin and Stempelski (1993) suggest four role play activities which deal with cultural products and examine cultural behaviour and patterns of communication.                         Byram and Felming (1998) warn us about the danger of teaching culture via role play. They argue that learners may form false stereotypes and generalizations.

Thus, if the role play is introduced carefully, it can be very effective because it gives the students an opportunity to be emotionally involved in learning foreign culture and reflect upon cultural differences. (Cited in http://iteslj.org./Techniques/Cullen-Culture.html).
        As I have observed, the effect of the lesson with the role play elements is very satisfying. The students are able to perform different real situations. This ability is, undoubtedly, useful in everyday communication. Furthermore, students enjoy playing the roles of adults in various realistic situations. The role play develops the general knowledge of English ( vocabulary, grammar ). Pronunciation practice influences favourably on its improvement. Through the role play students widen their additional knowledge about the culture of English speaking countries. They learn to work in pairs. The role play is a chance to present students’ creativity and artistic talents. Also, it develops the skills needed for public speaking (gestures, facial expression, voice, movement), controls stage fright, and is a good fun.
3.1.4. Crosswords
         Crosswords are perceived as an interesting activity in the classroom. It is possible use them  when the culture elements are introduced in the classroom. However, Anderson (cited in Latorre and Baeza 1975) affirmed that they have not always been warmly invited by second language teachers. For example, Rivers (1981), listed crosswords as “ useful for concentrating attention on retrieval of previously encountered words.”                                                                                        Bressan (1970), mentioned some benefits using crosswords in the language class. Firstly,   here not only can previous knowledge be consolidated, but there can also be an acquisition of new forms and structures. Thus, vocabulary building is the most important. Secondly, as the solution of crosswords is based on the correct spelling, orthography is also an important area.
Next, crosswords can also develop the students’ knowledge about morphology through the use verb endings, prefixes, suffixes and the like. Finally, many crosswords test general knowledge of a cultural nature what also Omaggio (1982) has underlined. 

According to her, crosswords not only give the students an opportunity to know vocabulary, grammatical forms and structures but also specific facts about a country and its culture during lessons foreign language. Woodeson (1982) believes that all mentioned above is very important but she suggests that crosswords develop also communicative skills.
             There are many types of crosswords, and way to use them. One type of them is based on the close reading passage (Jones 1975-1979). Another procedure with crosswords is to use them as a listening activity (Lattore and Baeza 1975). Lee (1982), suggests crosswords as a competitive activity. The error correction puzzles are another variant of crosswords (Hauptman and Upshur, 1975). The “creative crosswords” as very productive activities are offered by Frank, Rinvolucri and Berer (1982). Crossword can also be used for communicative activities in which students work in groups (Omaggio 1982 ).
              Here I would like to present some examples of crosswords  that I use in the classroom. They include different culture elements.

1. Inhabitants names of a given country (Appendix 9)
- Students work in pairs.
- They get the diagram of crossword.
- They complete it by putting inhabitants names of a given country on the basis of given   

    flags.
- Next, they spell out a solution (“nationality”) from the letters in the bold-lined column
  (Appendix 10).

- The pair that finishes first is a winner.
              This crossword tests students’ knowledge about countries in the world. It is an example of introducing cross-cultural elements in the classroom. Also, it tests students’ knowledge of morphology through the use of nouns and adjectives endings. I observed that students like this competitive activity. Generally, they are interested in names of countries and they know a lot of them. Moreover, they can describe on what continent these countries are and what are their capital cities. But, putting inhabitants names of a given country in English is sometimes a problem for them, even at Junior High School.

2. One of the most popular Christmas songs (Appendix 11)
- Students work in pairs.                                    
- They get the diagram of crossword.  
- They solve the crossword puzzle to find out the title of one of the most popular Christmas 
   songs (Appendix 12).
- Students answer to the question given under the diagram: ‘What is one of the most popular      
  Christmas songs?’ ( “Jingle Bells” ).
- The winner is this pair which finishes crossword first.
        Finally, there is possible listening to the song being the solution of this crossword and even singing it together.
        The crossword presented above tests vocabulary connected with Christmas like: pudding, stocking, mistletoe, ornament, reindeer, holly, carol, cards. I observed that the most difficult words for students are: mistletoe, holly. Thus, it is very good to present drawings or photos of them by the teacher. Therefore, it is a very good activity to practice English orthography (words with double letters like: pudding, ribbon, holly, bells). This crossword is a good communicative activity.
3. The Icons of British Culture (Appendix 13)
- Students work in pairs. 
- They get the diagram with 30 hidden words connected with British culture elements.
- The teacher explains that these words are lain across, down, obliquely and backwards.

- Depending on the level of students’ knowledge, the teacher can detail that among these  
  30 words some of them name:
  . symbols of the UK (5)
  . Royal Family (3)
  . cities (4) 
  . landmarks (3)
  . celebrations (3)
  . symbols of the festivals (6)
  . food (3)
  . clothes (2)

   . instruments (1)
-  Students solve the crossword puzzle.  
- The pair which finishes this task first is the winner.
- While students are doing this task, the teacher is drawing the diagram on the blackboard.

- Next, the students come up to the diagram and circle found words with colour chalk. 

  For example: 
                      . symbols of the UK (red)
                      . Royal Family (blue)
                      . cities (yellow)
                      . landmarks (orange)
                      . celebrations (white)
                      . symbols of the festivals (pink)
                      . food (green)

                      . clothes (purple)

                      . instruments (double red line)
- When the diagram is solved the students write found words next to each detailed  
   category (Appendix 14).
- Then, they pronounce these words.
             Also, this activity can include  presentation of pictures connected with mentioned above British culture elements (Appendix 15). It is possible to use these words in short sentences formed by students. Moreover, words presented in this crossword can be a good material for the dictation next lesson.
            It was observed that students know meaning of all presented in this crossword words.

They can associate each word with appropriate category of British culture. However, they have a problem with finding these words that are written in the diagram backwards like: haggis, leek, Stonehenge, crackers, basket, thistle, Belfast, mistletoe.                                             This crossword  is a good activity practicing  English orthography. Students should pay attention on writing words with double letters: pudding, haggis, Beefeater, Cardiff, leek, daffodil, Queen, eggs, holly.                                                                                                  Furthermore, words found in the diagram can be a good pronunciation activity. The practice shows that students have problems with pronunciation of following words: Edinburgh,  thistle, Buckingham Palace, mistletoe.                                                                                       Crosswords like this develop language communication and introduce competitive atmosphere
in the classroom. They can be the summary of students’ knowledge about British culture because they test many categories of it. They are very good activities testing general knowledge of students about the UK.

                                                                                                                                                                      To conclude, crossword puzzles offer many possibilities for English teaching.

They can be used to practice and test vocabulary, orthography, morphology, grammatical structures and culturally-specific facts. They can as well as develop communicative skills.

Thus, crosswords have a legitimate place in second language teaching and learning (Latorre and Baeza 1975).
3.1.5. Songs    

                      Songs are one of the favourite students’ activities during lessons as well.                                   I would like to say that they are very good material and a powerful tool in teaching English culture. Songs are a source of listening practice and a reach base for extending vocabulary, and producing oral language. Lessons with using songs are pleasant. Furthermore, songs motivate students to learn language because they let them feel a sense of achievement. They provide variety and fun, and create a friendly atmosphere in the classroom.                                                                  “ Songs can serve as a signal for changing the students’ focus from the previous subject to English, as a break from a more challenging activity, or as a smooth closure to the class” (Philips, 1994 ).
                        Here I would like to present the Christmas songs that are used during lessons with students at Junior High School at Christmas time.                                                                                                                   
1. “ White Christmas” 
-  Students listen to the recording of this Christmas song.
- Teacher gives short information about origin and history of this song (Appendix 16).
- One of the students reads it loudly. 
- Next, students get the text of the song (Appendix 17).                                                                          - Firstly, students must describe the pictures presented next to the text.
- Secondly, they draw their own images of ‘a white Christmas’ and present them in the 

   classroom. Students’ drawings may be a kind of decoration in the classroom during lesson.     

- Next, they should find in the text expressions connected with Christmas and explain   

   them ( for example, ‘treetops glisten’, ‘sleigh bells’, ‘Christmas card’, ‘be merry and 

   bright’ ).  

- Students in groups of 4-5 try to summarize the content of presented song in a few sentences.
- Students try to sing this song listening its recording (for example, twice ). 

- Teacher sings this song a cappella.
- Teacher divides students into 2 groups ( for example, into the girls and the boys ).
- Each group sings a given part of the song a cappella. Some parts of the song are sung by 

  all students together.  

- Teacher pays attention to correct pronunciation, melody, rhythm playing the role of 

   conductor and singing the song together with the students.
           There is possible singing this song with students dressed in white clothes, standing or moving around Christmas tree decorated by them. Singing, students can, also, show this part of Christmas tree that is mentioned in the song or the others. 
2. “ We wish you a Merry Christmas “ 
- Students listen to the recording of this song.
- One of students presents short information about origin this song as homework from   
   previous lesson (Appendix 18).                                                                                                             - Students get the text of this song (Appendix 19).
- Students and the teacher sing the song together (twice).

- Next, students write wishes to someone in the classroom on Christmas cards made at 

  home ( during the writing  they listen to another Christmas songs ).
- Then, a chosen student plays the role of the postman who delivers cards to addressees.
- The student who got the most cards should be noticed by the teacher and the students.
- Teenagers listen to the known song again and should pay attention to the sounds off the 
   bells which are heard in the recording.
- Teacher informs the students that there are the bells from one of the Catholic churches that    
   ring in this way at Christmas.                                                                                                                  - For next lesson, students must prepare some information about the most important Catholic 
  church in London i.e. Westminster Cathedral (Appendix 20).
3. “Auld Lang Syne”                                                                                                                         - Students listen to the recording this song.
- Teacher presents short information about origin this song (Appendix 21).                                          - Students get the incomplete text of the song (Appendix 22).
- Teacher plays the song twice. Students listen to it and fill in the missing words.
- Next, students write the missing words ( Should, forgot, dear, cup ) on the blackboard.

- Using the dictionary, students must explain such words as: acquaintance, kindness.   

- Students are taught the words and melody of the song. 

- Students and teacher sing the song standing together in a circle formed by joining hands .
- The song can be repeated if the students seem to be keen.

              This song can be performed in canon. Also, students can play the instrument like  
the guitar, the flute, the harmonica. 

                    I have observed that singing presented above songs introduces a lot of fun for both students and the teacher. It is effective and enjoyable way to learn English.           Additionally, Christmas  and New Year’s songs introduce special atmosphere in the classroom. These songs give the opportunity to play with language, reinforce grammar structures (for example, present simple and continuous tenses, ‘used to’, modal verbs, the future , the passive ), enrich vocabulary ( for instance, some expressions connected with festivals like Christmas, New Year, writing the wishes ), and develop all language skills. Songs, with mimes and gestures, help to understand and remember the meaning of the words. Students are ready to sing them over and over again. Furthermore, songs enable students to perform as a group what gives ,even weak and shy of them, the opportunity to join in singing. For students playing the instrument it is a good opportunity to present their talents. Furthermore, presented above songs are good occasion to share information  about traditions and celebrations connected with festivals in Britain, Poland and other countries in the world, what is always very interesting.     
                 Observing lessons with elements of British culture I would like to conclude, that most students easily acquire English through it. Especially, when they are taught English culture through looking, doing, playing and singing. Moreover, students learn best when they are motivated by some interesting activities, by feeling of achievement and by involving in activities which are relevant to them.

Learning English can be a joyful activity by using quizzes, games, role play, crosswords, songs in the lesson. These activities can also develop a positive attitude to English learning because students are usually more enthusiastic about them than about formal teaching.
